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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	1228

	Proportion (%) of pupil premium eligible pupils
	42%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	Termly

	Statement authorised by
	C Dewse, Headteacher

	Pupil premium lead
	A Scholefield. AHT

	Governor / Trustee lead
	P Hodgkinson


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£533,200

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£533,200


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Smithills School, we are unwavering in our commitment to fostering high aspirations for every student, ensuring that each child is supported to achieve their full potential. In our allocation of Pupil Premium funding, we consider the unique context of our school and the specific challenges our students face. For many pupils, common obstacles include limited home support, language and communication difficulties, low self-confidence, behavioural challenges, and attendance issues. Some students also navigate complex family circumstances that can impact their academic and personal development. We recognise that these challenges require individualised approaches—there is no “one size fits all” solution.
Enhancing the achievement and progress of our disadvantaged pupils is a core priority at Smithills School. We have already seen the positive outcomes of our Pupil Premium initiatives in improved GCSE performance, steady Key Stage 3 progress, and the robustness of our academic programs. These gains reflect our dedication to meeting the diverse needs of our students.
While we have made meaningful progress, we remain focused on further areas for development in the upcoming academic year. This includes supporting our high-achieving disadvantaged pupils to reach their next level of potential and addressing specific areas within our curriculum. To accelerate progress for all disadvantaged pupils, we will continue providing targeted, personalised interventions.
At Smithills School, we embrace a holistic approach, collaborating closely with families, staff, and community partners to cultivate well-rounded, resilient individuals who are ready to make a positive impact on society. Our commitment extends beyond academics; we are dedicated to enriching students’ lives with opportunities that foster both personal growth and academic success.
Our Pupil Premium strategy supports pupils from Years 7 to 11, focusing on three key objectives:
· Enhancing in-class learning
· Eliminating barriers to learning
· Expanding enrichment opportunities beyond the classroom
Through these focused goals, we strive to create a nurturing, inclusive environment where every student is empowered to thrive.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Pupils eligible for Pupil Premium funding demonstrate weaker decoding and comprehension, which significantly limit their access to and progress across the curriculum. On average, PP pupils are 0.9 years behind in reading and 1.0 years behind in spelling compared to their non-PP peers. The gap is most pronounced in Year 7, where PP pupils are 1.1 years behind in reading and 1.3 years behind in spelling. Although the gaps narrow slightly in Years 8 and 9, they remain evident into Year 11, where PP pupils still trail by 0.6 years in reading and 0.9 years in spelling. This pattern indicates a need for targeted literacy intervention, particularly in Key Stage 3, to close foundational gaps and support long-term progress.

	2
	Internal quality assurance and pupil voice highlight significant gaps in pupils’ cultural and social capital, which restrict their prior knowledge and limit full engagement with the curriculum.

	3
	Our in-house tracking shows that, overall, Pupil Premium pupils to have lower attendance rates compared to other pupils. During the tracked period, a significantly higher proportion of DP pupils were considered persistently absent compared to the amount of their non-disadvantaged peers. Persistent absenteeism of disadvantaged students remains above that of non-disadvantaged students

	4
	Pupils are encouraged to strengthen their ability to persevere through challenges and take greater ownership of their learning. This involves cultivating resilience—responding positively to setbacks, maintaining motivation, and adapting to difficulties—and building independent learning strategies such as effective time management, self-directed study, and reflective practice.

	[bookmark: _Toc443397160]5
	The school is committed to strengthening its pastoral provision for pupils identified as being at risk of suspension or permanent exclusion. This involves developing targeted interventions that address underlying behavioural, emotional, or social needs, and ensuring early identification and support through multi-agency collaboration, mentoring, and restorative approaches. By expanding these strategies, the school aims to reduce exclusion rates, improve pupil engagement, and promote long-term inclusion and success.

	6
	Our pastoral records indicate some disadvantaged pupils require additional school support for anxiety, low self-esteem, and behaviour management.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Raise attainment and progress of disadvantaged pupils through the implementation of a broad and balanced and challenging curriculum, which takes account of knowledge gaps.
	Disadvantaged pupils will perform in line with other pupils nationally. Disadvantaged pupils make sustained academic progress and achieve in line with their peers, supported by a broad, balanced, and challenging curriculum that explicitly addresses gaps in prior knowledge and skills.

	Reading development is embedded throughout the curriculum, with structured support in place to boost progress for pupils who struggle most. Tailored interventions ensure these learners build fluency, comprehension, and confidence, enabling them to access subject content more effectively.
	Pupils with weaker reading skills make measurable progress in fluency, comprehension, and confidence through targeted interventions. Reading is consistently integrated across subjects, enabling improved access to curriculum content and narrowing attainment gaps over time. Reading age of disadvantaged pupils rapidly improves from entry to the school. Gap between disadvantaged and other pupils narrows from year 7 onwards. QA demonstrates an effort for reading skills to be developed in the classroom and an increased engagement of pupils in reading activities.

	To achieve and sustain improved attendance for disadvantaged pupils.
	The overall absence gap between non disadvantaged and disadvantaged pupils to be 0% by 2026/27.
The percentage of pupils persistently absent being below national average and the gap between disadvantaged and other pupils being 0% by 2027/28

	Enhancing access to enrichment and extracurricular opportunities for disadvantaged pupils is a key priority. By actively engaging in these experiences, Pupil Premium students broaden their cultural awareness, strengthen social skills, and develop greater confidence—factors that positively influence their academic engagement and overall learning.
	Attendance data at extra-curricular activities demonstrates that disadvantaged pupils are proportionally represented at these events (42% in 2025/26)
Where barriers have existed to engagement in extra-curricular activities, clear strategies are evident to overcome them.

	Strengthen academic outcomes for pupils with SEND by delivering targeted, inclusive support—prioritising those facing additional disadvantage—to ensure sustained progress and equitable access to learning.
	KS4 outcomes show that disadvantaged pupils achieve in line with national benchmarks for non-disadvantaged peers. Progress 8 (where available) scores for SEND pupils demonstrate sustained improvement, reflecting effective support and inclusive practice.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £100,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Prioritising a more refined and responsive approach to teaching in core subjects, underpinned by a sharper focus on assessment. This enables us to pinpoint areas where pupils may lack understanding, apply tailored support strategies, and guide learners in recognising and addressing their individual learning needs across the curriculum.
	The EEF highlights that
“great teaching is the most important lever schools have to improve outcomes for their pupils”.
Key components include:
· Explicit instruction, scaffolding, and flexible grouping to meet diverse needs.
· Diagnostic assessment to uncover misconceptions and inform targeted support.
· Metacognitive strategies to help pupils monitor and adapt their learning 
1. High-quality teaching | EEF
2. Making the most of the EEF Teaching and… | Bradford Research School
	1,2,3,4,5

	We are embedding a whole-school approach literacy enhancement. This initiative aims to strengthen reading comprehension and vocabulary acquisition across all subject disciplines.
To support this, dedicated funding has been allocated to:
· Deliver targeted training for staff, students, and members of the wider community, enabling personalised and small-group literacy support.
· Provide subject-specific professional development and instructional coaching for teachers, ensuring literacy strategies are effectively integrated into classroom practice.

	The EEF’s Improving Literacy in Secondary Schools report strongly advocates for a disciplinary literacy approach, recognising that:
· Literacy is subject-specific and should be embedded across all disciplines.
· Every teacher is a teacher of literacy, using academic language to communicate subject knowledge.
· Professional development should support teachers in teaching pupils how to read, write, and communicate effectively within their subject
schooltransition.co.uk/wp-content/uploads/2021/03/Improving-Literacy-in-Secondary-Schools-EEF-Guidance-Report.pdf
PEIA-Session-3-Vocabulary-RESOURCE-BANK-EXTERNAL-USE.pdf


	1,2,3

	We are committed to cultivating a positive and sustainable working environment that enables the recruitment and retention of exceptional colleagues. Key actions include:
· Providing structured support for early career teachers, ensuring access to high-impact professional development tailored to their needs.
· Delivering robust training programmes for mentors and instructional coaches to strengthen capacity across the workforce.
· Regularly reviewing staff workload to eliminate unnecessary demands and promote flexible working practices.
· Embedding the principles of our workload charter to ensure consistency and fairness in expectations.
· Investing in meaningful, subject-specific training and career development pathways for all staff, aligned with both individual aspirations and school improvement priorities.

	Eight studies cited by the EEF found that tailored induction support improves retention, especially when linked to professional development and collaborative learning communities

Improving Teacher Recruitment & Retention: 6 Actions for Leaders

Effective mentors and instructional coaches contribute to improved teaching quality, staff morale, and retention, particularly when they receive robust training

Schools with multiple workload-reduction strategies—such as protected PPA time, adaptable schemes of work, and streamlined admin—reported higher staff satisfaction and retention

EEF recruitment and retention studies: the key findings
	1,2,3,5

	To ensure that disadvantaged pupils have access to quality first teaching with a particular focus on improving reading
	EEF evidence shows that reading comprehension strategies can lead to +6 months’ progress, with even greater gains for disadvantaged pupils when:
· Strategies are explicitly taught
· Pupils receive structured support to apply them
· Teachers use diagnostic tools to identify reading barriers
EEF’s review of intervention strategies highlights that:
· Disadvantaged pupils benefit significantly from explicit teaching of reading strategies

Closing the Disadvantage Gap (EEF Toolkit) ASE IIS.pdf
	1,2,4

	Provide research-informed professional development that enhances the quality of teaching and learning across the curriculum.. Staff are actively engaged in refining their practice to enhance learning outcomes for all pupils, with a particular emphasis on supporting disadvantaged learners. This is achieved through sustained involvement in instructional coaching, participation in subject-specific professional learning communities, and access to personalised continuing professional development tailored to individual and departmental needs.

	 EEF and Ambition Institute evidence shows that instructional coaching is one of the most effective forms of CPD:
· Combines granular goals, targeted feedback, and rehearsal—all key mechanisms for changing practice.
· Proven to improve teaching quality and pupil attainment, especially when embedded across the school and supported by trained coaches
Supporting schools to maximise the impact of instructional coaching | Ambition Institute
	1,2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £193,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To implement targeted, evidence-informed reading and vocabulary interventions for students requiring additional support with reading fluency and comprehension.
	The EEF Toolkit identifies reading comprehension strategies as a high-impact approach, with an average of +6 months’ progress over a year.
Reading comprehension strategies | EEF

The ERC Guide synthesises research across 12 rigorous studies and offers practical strategies for supporting pupils aged 6–18. It highlights the importance of explicit vocabulary instruction, structured phonics, and scaffolded comprehension activities.
Effective-Interventions-for-Struggling-Readers-A-Good-Practice-Guide-for-Teachers.pdf
	1

	To deliver effective transition support that enables all Disadvantaged Pupils (DP) to make a confident and positive start to secondary school, fostering early engagement, well-being, and readiness for learning.
	University of Manchester – Supporting Vulnerable Children Over Primary-Secondary Transitions.
Supporting vulnerable children over primary-secondary school transitions
	3,6

	To provide tailored support for International New Arrival (INA) pupils through a combination of one-to-one and small group sessions. These interventions are led by designated INA leaders and further supported by Higher Level Teaching Assistants (HLTAs), ensuring pupils receive both academic and pastoral guidance as they integrate into school life.
	The EEF highlights that one-to-one and small group tuition are among the most effective strategies for accelerating progress, particularly for pupils who are not yet secure in core skills.

Targeted academic support | EEF
DfE “Aiming High” Guidance for New Arrivals

School Provision for Refugee Children and New Arrivals - The Bell Foundation


	2,3,6

	To improve pupil attainment and progress by strengthening behaviour for learning through targeted interventions that address social, emotional, and mental health needs. This includes ensuring that pupils requiring additional support have timely access to emotional well-being guidance and tailored pastoral care.

	Education Endowment Foundation (EEF) – Behaviour Interventions
Behaviour interventions | EEF
University of Manchester – Teacher-Student Relationships and Personalised SEMH Support
Supporting students with SEMH needs: An exploration of teacher-student relationships and the use of personalised learning approaches. - Research Explorer The University of Manchester

	3,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 240,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To improve attendance rates among Pupil Premium students through targeted monitoring, mentoring, and parental engagement.
Dedicated attendance staff will:
· Monitor attendance patterns and identify pupils at risk of persistent absence
· Provide tailored mentoring to address barriers to attendance
Work proactively with parents and carers to build supportive partnerships and encourage regular school attendance
	Education Endowment Foundation (EEF) – Rapid Evidence Assessment on Attendance Interventions

Attendance interventions rapid evidence assessment | EEF

DfE RISE Programme – Attendance Mentoring and Data-Driven Support

Focuses on early intervention, relationship-building, and removing practical barriers to attendance.
	3

	To raise aspirations and expand future pathways for all pupils through tailored careers advice and support, complemented by events and experiences that broaden horizons and inspire ambition.
	Education Endowment Foundation (EEF) – Aspiration Interventions
Aspiration interventions | EEF

Education and Employers Research – Employer Engagement in Education
	2,3,4

	To enrich the curriculum experience of disadvantaged pupils through a broad and balanced offer that actively promotes cultural capital. This includes a comprehensive extracurricular programme encompassing school events, enrichment activities, educational visits, and residential trips—designed to broaden horizons and foster personal development. Funding is strategically sought from both internal budgets and external sources, including grants and community partnerships, to ensure equitable access and sustained participation for all targeted pupils.
	Arts participation—including extracurricular activities and cultural trips—can positively impact pupil outcomes, especially for disadvantaged learners.

Arts participation | EEF

Cultural and enrichment activities are shown to enhance cultural capital and remove barriers to curriculum access for disadvantaged pupils.

Culture, Creativity and Narrowing the Gap | A New Direction

The Department for Education recognises the importance of targeted funding and strategic use of pupil premium to close attainment gaps.

Improving educational outcomes for disadvantaged children
	2,3,4

	To provide targeted intervention and sustained support for pupils experiencing emotional and behavioural challenges through a well-established pastoral team—comprising five Pastoral Leads, three Attendance Officers, a Senior Leadership Team (SLT) link for each year group, an Inclusion and Engagement Mentor, and a network of dedicated Form Tutors.
	The EEF highlights that interventions are most effective when they are targeted to individual needs and delivered by trained staff within a consistent framework

Behaviour interventions | EEF

Sustained support through pastoral teams aligns with the EEF’s recommendation to combine proactive strategies (preventing misbehaviour) with reactive strategies (supporting pupils with chronic issues)

Saffron Teaching School Hub - Building Positive Behaviour with the EEF's 'Establish, Maintain, Restore' Framework
	4,5,6

	To strengthen parental engagement and ensure clear, consistent communication between home and school by embedding robust systems for parents’ evenings, structured daily contact, and timely updates—facilitating regular dialogue around pupils’ academic progress and pastoral wellbeing.
	Parental engagement can lead to an average of four months’ additional progress over a year, particularly when communication is tailored and linked to learning.

Parental engagement | EEF
Effective two-way communication and whole-school commitment are essential for building trust and improving outcomes.
Parentkind-ASCL-NAHT-guidance-Building-effective-home-school-partnerships.pdf
	4,5,6



Total budgeted cost: £ £533,200
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	At Smithills School, disadvantaged pupils continue to make progress and benefit from the strong systems of support in place, even though gaps remain when compared with their peers and national averages. Attainment 8 for disadvantaged pupils stands at 31, which, while below non-disadvantaged pupils, reflects a foundation on which targeted interventions can build. In English, over 30% of disadvantaged pupils achieved a strong pass (9–5), showing clear strengths in literacy that can be leveraged to support wider outcomes. Although Maths attainment is lower, this highlights a clear priority area for focused support and intervention, and the school is already addressing this through curriculum refinement and pastoral strategies. Encouragingly, one third of disadvantaged pupils achieved a standard pass (9–4) in both English and Maths, demonstrating resilience and potential for further improvement. EBacc entry and achievement rates, while lower than peers, show that disadvantaged pupils are accessing a broad curriculum, and with sustained support, these figures can rise. 
Whole-school reading data shows a strong overall profile, with disadvantaged pupils (DP) performing broadly in line with their peers, and differences across bands remaining small (typically 1–2 percentage points). 28% of our DP cohort are in the Red band, which is closely aligned with the national figure of 25% of disadvantaged pupils leaving primary school below the expected standard in reading (EEF). Removing INA pupils from this brings the DP figure to 24% of pupils in Red Band, below national average. Among disadvantaged pupils who speak English as their first language, 44 are currently in the Red reading band. This group is evenly split by gender, with 22 girls and 22 boys, indicating no gender disparity in low reading attainment within this cohort.
The distribution across Amber, Green, and Purple bands further indicates that many DP pupils are already working at, or close to, age-appropriate reading levels, showing strong potential to progress.
Alongside this, last year’s literacy interventions supported 125 pupils, with an overall graduation rate of 28%. Classroom teacher intervention showed most progress.
Over the last academic year, the attendance policy has had a clear and positive impact on disadvantaged pupils, with overall attendance consistently above FFT National averages. The school’s figures show strong gains, particularly in the most recent periods where attendance was +5.0% and +2.8% higher than national benchmarks — a clear indicator of significant improvement. These results highlight the success of the school’s targeted strategies in promoting better engagement and reducing absence among disadvantaged pupils, demonstrating that the attendance policy is delivering sustained and meaningful progress.
The school continues to show positive progress into the 2025/2026 academic year, with the attendance of disadvantaged pupils currently +2% overall compared to national averages. Encouragingly, current Year 11 attendance for disadvantaged pupils is 6.8% above FFT National averages, showing that targeted support and clear, consistent messages are ensuring that pupils in their GCSE year are highly engaged, motivated to attend regularly, and well placed to achieve strong outcomes.







9
